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Gender stereotypes and elementary school children

Once they've started primary school, children already have a fairly advanced understanding of
what it means to be a boy or a girl. In fact, by around 5 to 7 years of age, children understand that
an individual's sex remains constant in all circumstances and the same over time, and that it is
defined by biology (Boyd and Bee, 2015). Other studies suggest, however, that the construction of
gender identity is dynamic and can be reshaped in children later as they develop (Mieeya and
Rouyer, 2013). Whatever the case may be, when they enter primary school, children have very often
already developed characteristics traditionally associated with their sex as a result of the
differentiated socialization they experienced throughout their early childhood (SCF, 2018).

Development of Gender Identity

Gender identity continues to develop throughout early childhood and usually crystallizes at around
the age of seven, although in some people this can vary and continue to be reshaped throughout
life (Mieeya and Rouyer, 2013). According to the LGBT Family Coalition (2018, p. 2), gender identity
is “an individual's gender experience which may or may not correspond to their biological sex or
the one assigned at birth. Consequently, any individual may identify themselves as a man,a woman
or somewhere between these two poles, regardless of their biological sex. All people—regardless
of sexual orientation—have a gender identity.” Consequently, it is possible for children of primary
school age to wonder about their gender identity. And this is not necessarily directly tied to the
children’s interests (games, clothing, models, etc.). “So it is important to avoid thinking, for instance,
that because a boy is interested in a so-called feminine activity, he sees himself as a girl, or vice
versa. On the contrary, children commonly adopt behaviours that are socially attributed to the
opposite sex and such behaviours have nothing to do with the gender to which a child identifies
inwardly” (SCF, 2018). The web comic Assigned male, by Sophie Labelle, plunges us into the
universe of an Tl-year-old trans girl in the process of affirming her identity. The author illustrates a
number of concepts connected to gender identity in young children in an amusing, pedagogical
manner.

Gender stereotypes in elementary school-aged children

According to a study conducted in Québec by the Conseil du statut de la femme (2016), most
primary school teachers surveyed fully or somewhat agreed with the following statements:

Girls do better in French than boys;

The brains of boys and girls do not work in quite the same way;

Gender differences are not the result of inequalities between men and women;
Schools in Québec are not adapted to the needs and specificity of boys;

Boys need more dynamic and active educational methods; and

Boys need to move more than girls.
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However, these claims are neither based on biological characteristics nor are they scientifically
founded. At birth, the brains of boys and girls differ only in reproductive function. Children between
0 and 3 years of age therefore have the same cognitive (intelligence, reasoning, memory, attention,
spatial identification) and physical skills (Vidal, cited in Piraud-Rouet, 2017). The differences that
develop between girls and boys are attributable to the plasticity of the brain, that is to say, its ability
to transform with learning and environment (Piraud-Rouet, 2017). As for the psychological and
behavioural differences between sexes, while they tend to increase from childhood to adulthood,
they are nearly absent in infants and toddlers (Cossette, 2017).

Since the development of identity takes place in early childhood (for reference, read the page
dealing with sexual stereotypes in infants and toddlers) and because an individual's identity
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crystallizes at between five and seven years of age (Boyd and Bee, 2015), when children enter
primary school, most have already adopted the behaviours expected in children of their sex. Thus,
in a study conducted at several primary schools in the Québec City area, “all of the boys had
internalized an evaluation model depicting masculinity based on traditional stereotypes.
According to these stereotypes, a boy must be sporty, undisciplined, indifferent to academic results
and able to defend himself. Boys who refuse to conform to this model are excluded from the group”
(Gagnon, 1999, p. 29). The same study further observes that “behaviours perceived as being male
raise the self-esteem of most boys and make them popular with their peers, but distance them
from academic achievement, locking them into a limiting mould” (p. 161).

As for girls, several studies show that when merely 7 years old, girls would already like to be thinner:
at this age, they can already identify a part of their anatomy that they want to improve (SCF, 2018).
As soon as they enter primary school, girls are also less confident and underestimate their
competencies (BBC, 2018). Thus, we see the phenomenon of stereotype threat appear. Take the
example of a class of 11- to 13-year-olds who are preparing to take a test measuring their spatial
representation capabilities. If the test is introduced as an exercise in geometry, the boys' scores are
on average better than those of the girls. But if the teacher announces that it is a drawing test, then
the girls beat the boys! (Massa et al.,, 2005). This experiment and many others show just how much
girls apprehend geometry exercises. They consciously internalize the prejudice that they are not
good at math (Vidal, 2017, p. 19). However, girls of primary school age appear to be more resistant
to female gender stereotypes, particularly if they have better grades (Gagnon, 1999), which is
consistent with studies that show a correlation between adherence to gender stereotypes and
school leaving (Réseau Réussite Montréal, 2018).

Thus, boys and girls seem to adopt behaviours and demonstrate strengths that naturally differ
according to sex. But these differences, however, turn out to be the result of differentiated
socialization.

Differentiated socialization

Although the family, daycare centre, toys and books for children are the primary agents responsible
for the differentiated socialization' of girls and boys during early childhood, this process continues
at primary school: “so the teachers play a key role in this gendered socialization of pupils by
extending what the children have already experienced within their families” (Epiney, 2013, p. 17).

It is, therefore, essential for teachers to pay attention to the often unconscious ways in which they
act differently towards the boys and girls in their classes. Attention must also be paid to what the
pupils say and do: indeed, peers also play a role in this differentiated socialization through their
reactions towards children who adopt or transgress against behaviours traditionally associated
with their own gender. For instance, boys who demonstrate interest in things associated with girls
and women (makeup, reading, dance, arts, etc.) are often excluded by their classmates, particularly
the boys. In contrast, unruly boys who are talented in sports or who defy authority will gain the
admiration of their friends as a result.

As part of this differentiated socialization taking place at primary school, “children almost
exclusively establish relations with their peers of the same sex, a phenomenon that exists in almost
every culture in the world (Cairns and Cairns, 1994; Karkness and Super, 1985). Boys play with boys
and girls, with girls; each group plays different games and in a different place” (Boyd and Bee, 2015,
p.257). There are, of course, transgressions between boys’ and girls’ groups for some games, but

! Differentiated socialisation is the process of inculcating in children the behaviours expected of their sex in a manner
consistent with the society in which they are growing up. Much of this differentiated socialisation occurs without our
knowledge.



the segregation generally persists throughout primary school and even into adulthood, although
it becomes increasingly less rigid over time (Boyd and Bee, 2015). This boy-girl division helps
reinforce gender stereotypes and accentuates differentiated socialization.

Mixed-Gender Classes

This being the case, are mixed-gender classes better? Would single-gender classes encourage a
gender-free socialization of children? Would this foster the academic success of both girls and
boys? Although a number of conservative circles argue in favour of single-gender school
environments, international studies conducted in various countries (the United States, Canada,
United Kingdom, Australia, New Zealand) clearly show that the academic results of children in
single-gender classes are not better than those of children in mixed-gender classes” (Halpern et
al.,2011). These studies also show that segregation at school creates an artificial unisex environment
that encourages sexist prejudices. In contrast, mixed-gender classes, which encourage co-
operation and collaboration, reduce stereotypical attitudes. The mixed-gender school prepares
children to take their place in a society where women and men interact in public and private life
(Vidal, 2017, p. 25). Therefore, to combat gender stereotypes and promote school perseverance, it is
important to maintain mixed-gender classes and give preference to activities that counteract the
gender segregation that occurs at school due to gendered socialization.

Sex Education and Early Hypersexualisation

Sex education has been a huge issue in Québec (and elsewhere!) in recent years. The Québec
program has a whole section dealing with the deconstruction of sexual stereotypes and
hypersexualisation, which stems from the stereotypes imposed on children. But teachers and
parents continue to have many questions about what children should and should not be taught
about sexuality.

First, as stated by the ministry, sexuality is obviously not limited to genitality and should not be
reduced to sexual practices alone; affective and relational considerations are central to the world
of sexuality (Ministére de I'Education, 2003, p.9). In this regard, upon entering primary school,
“children may experience certain intimate behaviours such as holding hands, standing close to one
another, or having strong feelings for a friend. These emotions lead them to wonder and question,
even if they do not explicitly talk about them.

Emotions and romantic love develop in stages and evolve as children age. So it is important to
discuss emotional and romantic relationships with children, keeping in mind their level of
psychosexual development. This means that the concept of romantic love would not be discussed
with children before they are 8 to 11 years old, and the idea of sexual attraction would gradually be
introduced only once the children are 10 to 11 years old” (SCF, 2018).

Unfortunately, affective and romantic relations are not free of sexual stereotypes. In fact, boys and
girls are expected to behave differently when it comes to interpersonal relations. For instance,
when talking about a boy who says he has a girlfriend, adults are often heard to say such things as
Hey, you go, kid! You've probably also heard people say things like You're quite a charmer! to a
young boy who seems to be popular with several girls at the same time and who says he has more
than one girlfriend. But what do people say to young girlsin the same situation? It's more common
to hear comments warning girls about boys or about their own seductive potential (an example
that springs to mind is the myth that contends that girls who are attractive risk being sexually
assaulted). These spontaneous reactions send messages to children. In other words, the romantic
relationship is valued for boys and synonymous with “danger” for girls. With the best of intentions
in mind, adults may, through their attitudes, reinforce the image of the “vulnerable” woman and
the man as a “predator”. Not really ideal as a way of fostering healthy, equalitarian relationships!
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(SCF, 2018). In addition, the models often provided to children feature families and hetero-
normative couples, in other words, families composed of a father and a mother and couples formed
by a man and a woman. In this regard, “the first discussions with children concerning affective and
romantic relationships must foster inclusiveness and be non-heterosexist. The earlier children have
access to a range of models, the earlier they will develop openness to sexual diversity. A strong
adherence to sexual stereotypes can lead to being uncomfortable with anyone who deviates from
these stereotypes, and later lead to homophobia or transphobia” (SCF, 2018).

Finally, we see early hypersexualisation in children of primary school age and content that
specifically targets them. Girls between the ages of 8 and 13 are increasingly targeted as consumers
by the fashion, music, magazine and movie industries; pre-adolescents are one of the largest
demographic cohorts since the baby boomers (Bouchard and Bouchard, 2017). The female
stereotypes depicted by these media are often presented as being accessible to young girls while
in reality, this is not at all the case. The model girls, and boys as well, are encouraged to mirror are
highly exaggerated and assign sexualized roles to children that are unsuitable for their
psychosexual level.




Specificities Concerning the Connection to School in Elementary School Pupils

Although the socialization of children becomes gender-differentiated well before their arrival at
primary school, it does not stop there. On the contrary, it continues and even becomes more
accentuated as children contend with an educational experience that differs depending on their
gender (Gagnon, 1999). This section deals with the ways in which gendered socialization modulates
the characteristics of the children’s connection to learning.

First of all, gendered socialization translates into differentiated interactions with adults and
peers. Adults, parents and educators, although they feel they do not act differently with children,
change their behaviour depending on a child’'s gender. This results in different learning and in
different experiences for children. The older the children, the greater the influence their peers have
on their behaviour. This cartoon by Sophie Labelle, about a young trans girl (assigned male at birth),
illustrates some of the differences with humour:

Privileges I lost when transitioning

1. Answering the teacher's

questions.
Boys occupy two-thirds of
speaking time in the classroom.

2. Being told I can succeed in
math and getting feedback

on content.
At the end of their elementary
schooling, boys will have had an
average of about 40 hours more of

private math teaching than girls, and
girls are more likely
to only get feedback
on style.

3. Telling jokes in class
without being told that it
is not appropriate for my

gender.
Girls don’t interrupt. Come on.

4. Not having my body

shamed and policed by

school administration
and teachers.

| STEPHIE! THis

IS INAPROPRIATE!

assignedmale.tumblr.com

2014 ©\ARRUE




These differentiated interactions lead children to develop connections to school and learning
that differ according to gender. A thorough understanding of these differences makes it possible
to see the consequences of differentiated socialization and to start thinking about our own
behaviours with children. The following observations are drawn from various studies on the subject
and represent observed trends rather than absolute facts about boys and girls. Individual children
adhere more or less markedly to the multiple stereotypes associated with their sex.

General observations

—_

G
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Girls are more open to fraternizing with boys than vice versa

In disadvantaged communities, where gender stereotypes are more pronounced, girls see
boys more negatively because of their sexist stereotypes—which target girls—leading to a
greater gender division. Relationships between girls and boys are therefore more difficult in
such communities.

Girls are clearly rejected in sports by boys, particularly during recess.

Most pupils, girls and boys, prefer mixed classes at school.

A number of media models associate body image and being sexy with being popular with
one’s peers. This desire to be popular is not new, but today there seems to be a closer
association with sexuality.

Boys are encouraged more to play with trucks by their parents and girls, with dolls.

The toys parents buy for their boys and girls are not the same colour.

Parents are more abrupt with their sons and gentler with their daughters.

Parents interpret the reactions of their daughters and sons differently (for instance, a girl
who cries is sad whereas a boy who cries is angry).

Girls assign greater intrinsic value to their grades while boys see them simply as an extrinsic
evaluation of their capacities.

Textbooks today continue to present stereotyped views of men and women and still render
invisible certain inequalities between women and men.

Boys are questioned more often when new concepts are introduced while girls are
questioned primarily at the end of a class.

When tests and assignments are evaluated, girls are judged and congratulated for their
form (neat writing, careful presentation, good conduct, work) while boys are judged and
congratulated for the content of their work and their performance (skill, intelligence,
giftedness, creativity).

The comments concerning difficulties experienced by girls tend to refer to cognitive
considerations and feedback focuses on a need to return to basics and concerns about the
pupil's general comprehension. In the case of boys, these same difficulties are perceived as
being more punctual in nature and primarily related to their behaviour.

Observations concerning girls

—_

Girls put more effort into their interpersonal relations.

Girls enjoy transmitting their knowledge to younger children.

For girls, their school girlfriends are of great importance and they often talk with them about
anything at affects the school environment.

Girls appreciate the human qualities of their teachers or at least, expect to see those qualities
in their teachers. They perceive those qualities positively.
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Girls receive compliments from their teachers as much for their behaviour as for their
academic performance: they would appear to be quiet, dynamic, disciplined although
sometimes talkative, in accordance with female stereotypes.

When it comes to homework and lessons, mothers—who are primarily responsible for
overseeing these tasks—give their daughters more leeway to organize how they go about
doing their work.

The segregation and stereotypes that girls are subject to encourage them to adopt
behaviours of resistance by seeking to build coalitions within their gender category.

In terms of pastimes, parents direct their daughters primarily towards fine arts and
individual sports, since such activities appear to have characteristics (for instance, quiet and
artistic talent) that are perceived as being intrinsic to girls.

Girls are asked to lend a hand more often than boys to tutor students experiencing
difficulties or to help the teacher, which reinforces the stereotype of the girl responsible for
the care and well-being of others.

Girls generally have a positive relationship with school: they love school, feel comfortable
there and take it seriously.

Girls see learning as something that relates to the self-actualization: learning enables them
to look to the future and to value themselves.

They see the benefits of what is being taught and even enjoy subjects they find difficult.
Girls self-evaluate based on their academic results; for instance, their self-esteem depends
on their exam results.

Girls tend to blame intrinsic factors for their poor grades.

In girls, the satisfaction threshold regarding good grades is very high.

Girls experience a lot of stress during exam periods.

Girls seek to outdo themselves in order to be recognized in the only sphere of activity where
they feel valued.

Girls believe more strongly that good grades will guarantee them of a better future.

. Girls prefer to work in teams with other girls, claiming that boys don’t work hard enough.

Girls are very concerned about their success and this is why they spend as much time as
possible in class. They are calmer and less impulsive than boys, and follow rules and
instructions more closely.

The self-esteem of girls who have poor grades suffers: they are convinced their grades wiill
never earn them the recognition of others.

Girls have higher occupational aspirations than boys: their career choices require more
schooling, most often a university-level education.

Observations concerning boys

1.

Boys who get good grades and have a positive relationship with school are more likely to be
bullied and excluded socially, precisely because they do not fit in with the group culture of
boys.

Similarly, boys who do not like sports or who are not good at sports are rejected by other
boys because they don't correspond to masculine criteria concerning physical performance.
In addition and as a result, these boys are subjected to homophobic slurs.

Rejection is more common for boys and is often based on male gender stereotypes or
transgressions, that is, behaviours deemed female.

Boys do not appreciate a teacher’s authority or teachers who are considered “too tough”.
They see them as authoritarian figures who are against pleasure and fun, and not as
pedagogues.
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Stereotypes are very common in sports where boys self-evaluate on the basis of their
performance or physical strength.

Boys like to clown around in class. They don't particularly enjoy being scolded, made to write
out lines or expelled but such punishments earn them the respect of their peers. The more
unruly boys are in class and the more they make others laugh, the more popular they are
with their male peers.

At recess, boys tend to instigate physical and verbal violence more often.

When it comes to homework and lessons, mothers—who are primarily responsible for
overseeing these tasks—give their sons more guidance than they do their daughters.

Boys volunteer less often for tasks suggested by their teacher and are more selective: the
tasks have to correspond to so-called masculine activities connected to recreation (like
bringing in the ball after recess) or ones that require them to display physical strength (like
carrying a pile of books).

Similarly, boys tend to contribute more when performing physical tasks, which reinforces
the belief that strength is a masculine quality.

Boys are quickly introduced by their parents to pastimes that give them the opportunity to
express their dynamism and inventiveness; examples include group sports, martial arts and
technological activities.

Adults in school environments give more of their time to boys, who on the whole receive
more encouragement, criticism, listening and praise than girls.

In addition to being asked to answer questions more often, boys are given more complex
instructions and their spontaneous interventions earn more responses.

Teachers pay attention more quickly when boys are turbulent, since they are reputed to be
more agitated. Consequently, they notice this behaviour more often, which reinforces their
initial beliefs.

According to a quantitative study conducted in France, 80% of students who are punished
are boys. They are more often punished for reasons involving people and things that belong
to people than for unruly behaviour and insolence, behaviours that are stereotypically
masculine.

Boys generally have a negative relationship with school; they have no or little liking for school
and prefer sports and recreation. For them, school brings to mind boredom, restrictions and
obligations.

Boys see learning as being instrumental: it's a tool that allows them to cope in life.

Boys are satisfied with much lower grades than girls and tend to be more satisfied with them
than proud of them.

In the case of boys who say they like school, it's because for them, school is primarily a place
where they take part in activities. Masculine sociability, sports and recess encourage boys to
enjoy school in the short term.

School work is considered an unpleasant task.

Boys are not as comfortable at school as girls and are more permeable than the latter to
disturbances, to a change in teachers for instance.

School is less important to boys and they don't compare their grades as often as girls do.
More boys don't know what they want to do later. More boys think they'll do the same thing
as their fathers do (in contrast to girls and their mothers) and would like to have jobs in their
fields of interest or connected to their favourite recreation activity.

Boys worry less about doing well at school because they have opportunities to learn to value
themselves socially (sports and recreation, activities connected to games, etc.)

Boys overestimate their capacities to resolve the problems presented to them.

The greater attention given to boys apparently helps them build their self-confidence and
their ease in public speaking.



12. Boys speak in class more often and more spontaneously in response to questions from
teachers, and interrupt in class more often than girls.



General recommendations

To encourage all children to stay in school, deconstruct gender stereotypes and keep children from
adhering to them as much as possible, it is crucial to put into practice a feminist pedagogy, one
that ultimately aims to eliminate the inequalities existing between men and women. According to
Penny Welch (1994:156), all feminist pedagogies are based on three principles, their common goal
being to:

o Establish egalitarian relations in the classroom;
o Ensure that students feel valued as individuals; and
o Use the students’ experiences as a source of learning.

To these principles, Burke and Jackson would add that “the pedagogical activity should be
transformative” (Pagé, Solar and Lampron, 2018, p. 8). Building on these principles, this information
sheet provides a number of general recommendations that you can integrate into your
pedagogical practice to deconstruct gender stereotypes with primary school pupils. To help you
target your actions, this sheet deals with seven different themes: interactions with children,
proposed activities and models, reading and writing, sex education and hypersexualisation, actions
on the part of the team, actions to take with the parents and self-reflection. For each of these
themes, there are a series of general recommendations followed by more specific
recommendations for boys and for girls. The goal is not to further differentiate between boys and
girls but simply to recognize that at this age, gender-based socialization has already had an impact
and some stereotypes acquired by boys and by girls need to be dealt with differently.

Interactions with students

1. Vary your teaching practices to reach as many children as possible and allow all individuals
in your class to learn in the way that works best for them.

o Help children to think critically about gender stereotypes by: encouraging reflection
and raising awareness whenever you spot an opportunity;

o openly criticizing stereotyped images in the public space;

o drawing attention to gender stereotypes while using web applications on their
tablets and computers, or when playing video games;

o questioning the stereotypes or prejudices perpetuated by students or other people;
and

o Correcting the impression that there are specific activities for women and others for
men.

2. Create a climate conducive to learning and self-expression by:

o Reacting to sexist, racist, inappropriate and discriminatory words;

o Not challenging children who do not comply with stereotypes and by correcting
children who make comments about these behaviours or make fun of them; and

o Encouraging children to show open-mindedness regarding the choices of other
children and by showing them that an individual's gender does not limit that person’s
toy and activity options.

3. Teach children to respect others and that making fun of others will not be tolerated. Teach
children how to respond to mockery and discuss the consequences of bullying.

4. Raise your pupils’ awareness every day about the use of the following slurs: sissy, queer, girlie
boy, fag, homo, fruit, dyke, lesbo, butch, tomboy, etc. Intervene systematically to show that
the use of such terms is unacceptable.

5. Encourage all students equally.
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6. React verbally when faced with situations involving inequality and discuss them with the
children to deconstruct stereotypes, encouraging them to change their perceptions and
adopt more equalitarian values.

7. Compliment the children for whom they are and not for their appearance.

8. In sports where gender stereotypes are highly prevalent, intervene quickly when you hear
someone say something discriminatory.

9. In physical education class, avoid asking two pupils to take turns picking classmates to make
up their teams because this encourages intimidation and reinforces stereotypes; instead, set
up the teams yourself before the beginning of class.

10. Feminise texts and expressions so that everyone feels included in what you write and when
you speak to pupils and their parents.

1. Verify the children’s perceptions and feelings of competency regarding some subjects like
English and math as well as the values they attach to those subjects to intervene discreetly:

o Girls experience more anxiety and often feel less competent than boys in math. They
need support and encouragement; and

o Boys often attach less importance to English and reading. They should be
encouraged early to discover the enjoyment these subjects procure.

12. Reassure the children in their capacities, while recognizing their preferences and especially,
insist that anything is possible for girls and for boys.

13. Speak to the children about equality between women and men. Transmit equality-related
values.

14. Allow boys and girls to speak equally, by inviting boys and girls to speak in turn for instance.

—_

Find alternatives to suspension and expulsion for dealing with unruly boys.

2. Stimulate their emotional learning and help them learn to express emotions more easily.
Value emotions.

Encourage their artistic talents.

Foster their adhesion to the value of academic success; encourage them to see this as a
value for both men and women.

IS

1. Bevigilant about the invisible needs of girls. Attention must be paid to signs of dropping out
in girls, who are not as often labelled as potential drop-outs and who more often internalize
their difficulties.

2. Try to make transitions easier, particularly the transition from primary to secondary school,
since girls are more sensitive during this transition.

3. Value and encourage girls to speak in class (make sure they have parity during class
discussions, introduce practical tools and activities to build confidence in public speaking,
etc.).

4. Reduce stereotype threat? by introducing a reinforcing discussion at the beginning of an
activity, pointing out that all pupils can do well in the activity.

5. Act preventively to foster good self-esteem and a healthy body perception in girls.

6. Encourage girls to speak in class.

2When working on the same assignment (a geometry exercise), girls do better if they are told it's a drawing exercise
that if they are told it's a math exercise. This phenomenon is call stereotype threat and can be mitigated by reaffirming
the competencies of all pupils at the beginning of the assignment.
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Proposed activities and models

1.

Nowo

1.

12.

13.

14.

15.

16.

Invite children to take part in a range of activities involving both boys and girls (particularly
in sports) since this will foster collaboration instead of competition between genders.

Work on gender stereotypes with the children (particularly with boys who adhere to them
more).

Support and encourage the academic, occupational and social aspirations of children, in
their perceptions and in real life. Help them become convinced that anything is permitted
and possible, regardless of gender.

Show children different occupational role models (for instance, a female truck driver, male
nurse). Encourage them to see themselves doing a job that takes their own interests into
account, without gender stereotyping.

Put in place measures to encourage girls and boys to consider all educational options.
Value all forms of employment; all are important for society.

Encourage girls and boys to improve their strength and physical abilities by taking part in
activities such as soccer, dance or martial arts so they learn to control their bodies and
develop a sense of body competence.

Offer children a variety of tasks and responsibilities and encourage them to switch them
from time to time.

Encourage children to choose toys and activities they tend to ignore.

. Offer activities that combine artistic and sports competencies to encourage boys to become

involved in cultural practices and girls, in physical activities. Implement promotional
campaigns to support this.

When communicating and promoting activities, make efforts to connect with girls and boys
equally. Think about using female models for posters, sports assemblies, achievement
honouring activities, etc.

Avoid gender stereotypes when designing learn and evaluation situations (LES) and
exercises.

Invite pupils to obtain copies of toy catalogues, particularly at Christmastime, ads or
magazines and look at the stereotypes they transmit together.

Encourage children to build multiple interests by offering them a wide variety of books,
games and toys.

Help children perfect their competencies by inviting them to participate in activities usually
reserved for members of the opposite gender (for instance, offer girls construction games
and boys, artistic creation activities).

Avoid giving stereotyped answers, or place them into the context in which they were
produced.

Offer all boys, including those who do not perform as well academically, opportunities
demonstrate their competencies at school.

Invite boys to play roles to help them improve their socio-affective language and capacities.
Invite boys to do tasks stereotypically associated with the opposite sex, such as washing
dishes, sweeping, tidying and caring for a young child (at the daycare centre, for instance, if
the context permits).

Propose activities that help develop fine motor skills.

Invite girls to use building games so they can build their fine motor skills and relation to
space.
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Invite girls to do tasks stereotypically associated with the opposite sex, such as finding a
solution for fixing a chair or helping with the yard work.

Teach them visuospatial aptitudes: visualization, measurements, how to evaluate distances
and depths, mental navigation, etc.

Stimulate their visual attention, perception of space and reactivity.

Introduce computer science and its functionalities.

Encourage girls to participate in ideological debates and to speak in public.

Plan activities for girls that will build their self-confidence.

Sex education and hypersexualisation

1.

2.

Organize activities to raise the awareness of the children about the issue of
hypersexualisation.

Organize workshops and games with the children to engage in a dialogue about gender
identities.

Encourage pupils to reflect on what it really means to “have a girlfriend” or “have a boyfriend”
and discuss with them their concept of love:

o Rather than focusing on the individual child’'s gender (you as a girl/you as a boy),
adopt a non-stereotyped approach that more closely encourages discussion of
interested, non-judgmental issues related to the development of feelings of love by
asking, for instance: “What does the expression being in love mean to you?”

Encourage children to think about the differences between the desire to please, being in
love and the effects of peer pressure on children of their age.

Offer to answer their questions and show them that their curiosity about sexuality is
legitimate.

Pay attention to gender diversity in your interactions with children, with regard to their own
gender and that of their families. This can be done by reading stories that present different
models of couples and families.

Deal with the issue of gender roles and stereotypes and their effects on relations between
boys and girls.

Reading and Writing

—_

1.

Keep some books containing gender stereotypes to inspire discussion with the children and
help them build their critical thinking.

Give preference to reading and activities that feature original representations and a range
of characters as well as qualities and behaviours that differ from traditional models.

Offer children books featuring characters with a variety of genders or that are gender-
neutral.

Use technology to stimulate reading and writing.
Combine academic activities, notably reading and writing, with physical or mobility
activities.

Suggest books whose female characters are active, courageous and adventurous.

Team work recommendations

1.

Make a list of the pupils who participate in extracurricular or school-organized activities
along gender lines to identify which activities are more popular with the boys and which,
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with the girls; try to offer a combination of these activities in which boys and girls both take
part.

Foster safe means of transportation to take pupils to activity venues and arrange adequate
schedules to encourage girls to participate.

Reflect on an institutional policy respecting interventions for students with non-standard
gender identities and their integration. Use the following document as a guide: Sophie
Labelle's cartoon (2015).

Taking Action With Parents

1.

Make parents aware of the aptitudes children develop through the various games, toys and
activities they're offered and show that such aptitudes are beneficial to all children, both girls
and boys.

Make parents aware of the correlation that exists between adherence to gender stereotypes
and academic perseverance.

Self-reflection

1.

Build self-reflection practises: be vigilant and examine your own (often unconscious)
attitudes towards children. For instance, one teacher filmed her class and realized that she
didn't behave in the same way with girls as she did with boys.

Examine your own stereotyped behaviours. Be aware that you serve as models for the
children in your classes.

14



Références

AMBOULE ABATH, A.,, CAMPBELL, M.-E. ET PAGE, G. (2018). « LA PEDAGOGIE FEMINISTE : SENS ET MISE EN ACTION PEDAGOGIQUE »,
PEDAGOGIES FEMINISTES ET PEDAGOGIES DES FEMINISMES, RECHERCHES FEMINISTES, 31 (1), 23-43.

BoucHARD, N. & BOUCHARD, P. (2017). LA SEXUALISATION PRECOCE DES FILLES PEUT ACCROITRE LEUR VULNERABILITE, SISYPHE.
HTTP://SISYPHE.ORG/SPIP.PHP?ARTICLED17

Bovp, D. & BEE, H. (2015). L'ENFANCE : LES AGES DE LA VIE, EDITION ABREGEE.

COALITION DES FAMILLES LGBT (2018). DEFINITIONS SUR LA DIVERSITE SEXUELLE ET DE GENRE.
HTTPS://WWW.FAMILLESLGBT.ORG/DOCUMENTS/PDF/DEFINITIONS.PDF

COLLET, I. (2018). « DEPASSER LES “EDUCATIONS A" : VERS UNE PEDAGOGIE DE L'EGALITE EN FORMATION INITIALE DU PERSONNEL
ENSEIGNANT », PEDAGOGIES FEMINISTES ET PEDAGOGIES DES FEMINISMES, RECHERCHES FEMINISTES, 31 (1),179-197.

CONSEIL DU STATUT DE LA FEMME (2016). AVIS : L'EGALITE DES SEXES EN MILIEU SCOLAIRE. QUEBEC, GOUVERNEMENT DU QUEBEC.
HTTPS://WWW.CSF.GOUV.QC.CA/WP-CONTENT/UPLOADS/AVIS_EGALITE_ENTRE_SEXES_MILIEU-SCOLAIRE.PDF

EPINEY, J. (2013). (IN)EGALITES FILLES-GARCONS A L'ECOLE PRIMAIRE : REGARDS ET REPRESENTATIONS DES ENSEIGNANT-ES DU SECOND CYCLE
EN VALAIS. HTTPS://WWW.RESONANCES-VS.CH/IMAGES/STORIES/RESONANCES/2012-2013/MAI/MD_MASPE_JOHAN_EPINEY_2013.PDF

GAGNON, C. (1999). POUR REUSSIR DES LE PRIMAIRE : FILLES ET GARCONS FACE A L'ECOLE, LES EDITIONS DU REMUE-MENAGE, MONTREAL.

INSTITUT DE LA STATISTIQUE DU QUEBEC (2012). L'ENQUETE QUEBECOISE SUR LA SANTE DES JEUNES DU SECONDAIRE 2010-20T1]7,
GOUVERNEMENT DU QUEBEC, QUEBEC. HTTP://WWW.STAT.GOUV.QC.CA/STATISTIQUES/SANTE/ENFANTS-ADOS/ALIMENTATION/SANTE-JEUNES-
SECONDAIRE].PDF

LABELLE, SopHIE (2014). PRIVILEGES | LOST WHEN TRANSITIONING, ASSIGNED MALE. HTTPS://KNOWYOURMEME.COM/PHOTOS/1076260-
ASSIGNED-MALE

LABELLE, S. (2015). « UN COURT GUIDE D'INCLUSION DES ELEVES TRANS, INTERSEXE ET NON-CONFORMES DANS LE GENRE DANS LA CLASSE »,
ASSIGNEE GARCON. HTTP://ASSIGNEEGARCON.TUMBLR.COM/POST/107706465595/UN-COURT-GUIDE-DINCLUSION-DES-
%C3%AIL%CINABVES-TRANS

MIEEYA, Y. ET ROUYER, V. (2013). « GENRE ET SOCIALISATION DE L'ENFANT : POUR UNE APPROCHE PLURIFACTORIELLE DE LA CONSTRUCTION DE
L'IDENTITE SEXUEE », LABORATOIRE DE PSYCHOLOGIE DU DEVELOPPEMENT ET PROCESSUS DE SOCIALISATION, UNIVERSITE TOULOUSE |I.
HTTPS://HALSHS.ARCHIVES-OUVERTES.FR/HALSHS-01080693/FILE/2013%20-%20YM%20-%20PsycH0%20FRAN%C3%A7AISE.PDF

MINISTERE DE L'EDUCATION (2003). L'EDUCATION A LA SEXUALITE DANS LE CONTEXTE DE LA REFORME DE L'EDUCATION, GOUVERNEMENT DU
QUEBEC. HTTP://PUBLICATIONS.MSSS.GOUV.QC.CA/MSSS/FICHIERS/2003/03-EDUCATION-SEXUALITE.PDF

PAGE, G., SOLAR, C. ET LAMPRON, E.-M. (2018). « LES PEDAGOGIES FEMINISTES ET LES PEDAGOGIES DES FEMINISMES » PEDAGOGIES
FEMINISTES ET PEDAGOGIES DES FEMINISMES, RECHERCHES FEMINISTES, 31 (1), 1-21.

SAINT-AMANT, J. (2003). COMMENT LIMITER LE DECROCHAGE SCOLAIRE DES GARCONS ET DES FILLES ?, RETRIEVED ON
JUNE 15, 2020 AT HTTP://SISYPHE.ORG/ARTICLE.PHP3?ID_ARTICLE=446%5D.

SECRETARIAT A LA CONDITION FEMININE (2018). « LA VIE AFFECTIVE ET AMOUREUSE », PORTAIL SANSSTEREOTYPES, RETRIEVED ON
DECEMBER 30, 2018. HTTP;//WWW.SCF.GOUV.QC.CA/SANSSTEREOTYPES/PERSONNEL-SCOLAIRE/VIE-AFFECTIVE-ET-AMOUREUSE/

SECRETARIAT A LA CONDITION FEMININE (2018). « IDENTITE DE FILLE ? IDENTITE DE GARCON ? », PORTAIL SANSSTEREOTYPES, ARTICLE
CONSULTE LE 30 DECEMBRE 2018. HTTP://WWW.SCF.GOUV.QC.CA/SANSSTEREOTYPES/PERSONNEL-SCOLAIRE/IDENTITE/

SECRETARIAT A LA CONDITION FEMININE (2018). « PORTAIL SANS STEREOTYPES ».
HTTP://WWW.SCF.GOUV.QC.CA/SANSSTEREOTYPES/COMMENT-AGIR/CE-QUI-EST-PROPOSE/

VIDAL, CATHERINE (2017). « CERVEAU, SEXE ET PREJUGES », DANS COSSETTE, LOUISE, CERVEAU, HORMONES ET SEXE. DES DIFFERENCES EN
QUESTION, LES EDITIONS DU REMUE-MENAGE, 9-28.

15



